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Introduction
At Social Arts for Education we understand that pupils with disabilities, in general, remain vulnerable in
society. Our pupil profile is likely to have social and communication difficulties which often prevent pupils’
understanding of the world and people around them. In order to help pupils achieve and be the best that
they can be, our curriculum must be holistic and help pupils develop academically, communicatively,
physically, socially and emotionally in equal amounts.
Pupils are often referred to us at points where their confidence, curiosity and enthusiasm are low and social
anxiety is high. We believe once these barriers to accessing education are broken, then learning can begin.
In order to do this we must:
●
●
●
●

Provide a calm and quiet centre where pupils feel safe from bullying and harassment.
Foster socially supportive environments, which enable mistakes to be made in a safe environment
where education is used to correct, rather than punishment or humiliation.
Give regular and well-led learning opportunities for academic, communicative, physical, social and
emotional development in equal measure.
Provide a curriculum that is accessible to all and will serve each pupil holistically, enabling them to
continue to study, work and live later in life with as much independence, confidence and
contentment as possible.

These commitments are reflected our Behaviour Policy which explains more about the expected behaviours
of all students and their staff and how the learning environment is paramount to one’s learning experience.

Independent Schools’ Curriculum Standards
According to the Independent Schools Standards, our curriculum offer must provide experience for pupils in
the following areas:

Linguistic: this area is concerned with developing pupils’ communication skills and increasing their
command of language through listening, speaking, reading and writing - pupils must acquire speaking,
listening and literacy skills. In all schools, except schools following the curriculum of another country where
all pupils are temporarily resident in this country, if the principal language of instruction is not English, there
must be lessons in written and spoken English;

Mathematical: this area concerns pupils making calculations, understanding and appreciating
relationships and patterns in number and space and developing their capacity to think logically and express
themselves clearly. Their knowledge and understanding of mathematics should be developed in a variety of
ways, including practical activity, exploration and discussion;

Scientific: this area is concerned with increasing pupils’ knowledge and understanding of nature,
materials and forces and with developing the skills associated with science as a process of enquiry: for
example, observing, forming hypotheses, conducting experiments and recording their findings. This does
not necessarily require extensive practical work;

Technological: Technological skills can include the use of ICT; developing, planning and communicating
ideas; working with tools, equipment, materials and components to produce good quality products; and
evaluating processes and products. If a school does not allow the use of IT systems it should still teach
pupils to be aware of the impact these can have in their lives;

Human and social: this area is concerned with people and with their environment, and how human
action, now and in the past, has influenced events and conditions. In most schools, the subjects of history
and geography make a strong contribution to this area;

Physical: this area aims to develop the pupils’ physical control and co-ordination as well as their tactical
skills and imaginative responses, and to help them to evaluate and improve their performance. Pupils
should also acquire knowledge and understanding of the basic principles of fitness and health;

Aesthetic and creative: this area is concerned with the processes of making, composing and inventing.
There are aesthetic and creative aspects of all subjects, but some make a particularly strong contribution
including art, music, dance, drama and the study of literature because they call for personal, imaginative,
and often practical, responses.

How Our Subjects Fit Within Standards
The following subjects are what we will offer within our curriculum. Subjects that are starred will have
qualifications attached to the courses that are accredited by government approved exam boards. They
have been categorized into each standard to show the percentage of each standard taught. Some subjects
crossover into multiple standards.

Curriculum Offer
*Art & Design
*English
*Mathematics
*Science
*Information and Communication Technology
Physical Education
*Cooking
PSHE

Therapies
Roleplay Therapy
Sensory Integration
Social and Communication Skills
Zones of Regulation
Travel Training

Extra-Curricular Activities
Roleplay Therapy
Social groups

Accredited Subjects
Accredited subjects come with qualifications attached to them. There is scope for students, cognitively and
emotionally able, to leave with more than seven qualifications, for instance, if they are able to self-study and
sit assessments at the centre or make use of voluntary staff tutoring services (this has been the case in the
past).
All subjects, including those which are not accredited, come with a clear journey of development which
enables pupils to feel a sense of progression which should increase an overall confidence and attitude of
optimism.

Schemes of Work
A thematic curriculum based upon students’ special interests is adopted, therefore topics and themes within
our Schemes of Work may not be shown or if they are, are likely to change dependent on cohort.

Schemes of Work are carefully created to show the journey of development in any particular subject from
year 7 to year 11. It is good to note that as our students stagger their subjects and qualifications, year
groups will often not match a child’s age or level of knowledge. It is also worth considering that our profile of
learner needs extra time to complete secondary education and so will continue with KS3 and KS4 subjects,
very possibly into years 12 and 13 and will also show where a learner should begin, should they start at
Social Arts for Education in-year or have gaps in learning for their year group.

Expectations
In general, the average pupil at Social Arts for Education will leave with a minimum of two qualifications (in
English and Mathematics) and a maximum of seven. There is scope for students cognitively and
emotionally able to leave with more than seven qualifications, for instance, if they are able to self-study and
sit assessments at the centre or make use of voluntary staff tutoring services (this has been the case in the
past).

Student minimum goals
Minimum Qualifications - 2 (usually English and Maths)

Student standard qualification goals
Maximum Qualifications - 7 (including English, Maths and Double Science)

Guidance and Legislation
This policy reflects the requirements for academies to provide a broad and balanced curriculum as per the
Academies Act 2010 which schools and academies not following the National Curriculum should be aware
of and adhere to.
It also reflects requirements for inclusion and equality as set out in the Special Educational Needs and
Disability Code of Practice 2014, The Care Act 2014 and Equality Act 2010, and refers to curriculum-related
expectations of proprietorial body boards set out in the Department for Education’s Governance Handbook.
This policy also complies with any funding agreements and articles of association.

Policy objectives:
Our curriculum aims to:
●
●
●
●
●
●

Help pupils in the recovery of trauma, develop emotional intelligence and build healthy relationships
as well as support pupils’ spiritual, moral, social and cultural development
Promote a positive attitude towards learning by providing safe and understanding learning
environments
Provide a broad and balanced education for all pupils
Enable pupils to develop knowledge, understand concepts and acquire skills, and be able to choose
and apply these in relevant situations
Support pupils’ physical development and responsibility for their own health, and enable them to be
active
Ensure equal access to learning, with high expectations for every pupil and appropriate levels of
challenge and support

●
●

Provide subject choices that support pupils’ learning and progression, and enable them to work
towards achieving their goals
Develop pupils’ independent learning skills and resilience, to equip them for further/higher education
and employment

Links with other school policies and practices
This policy links with several school policies, practices and action plans including our:
Behaviour policy
Child protection and Safeguarding policy
ICT Acceptable Use policy
Curriculum policy

Roles and Responsibilities
The proprietorial body
The proprietorial body will monitor the effectiveness of this policy and hold the headteacher to account for
its implementation.
The proprietorial body will also ensure that:
A robust framework is in place for setting curriculum priorities and aspirational targets
Proper provision is made for pupils with different abilities and needs, including students with special
educational needs (SEN).
All courses provided for pupils below the age of 19 that lead to qualifications, such as GCSEs and A-levels,
are approved by the secretary of state.
The school implements the relevant statutory assessment arrangements.
It participates actively in decision-making about the breadth and balance of the curriculum.

Headteacher
The headteacher is responsible for ensuring that this policy is adhered to, and that:
●

●
●
●
●
●
●

All required elements of the curriculum, and those subjects which the school chooses to offer, have
aims and objectives which reflect the aims of the school and indicate how the needs of individual
pupils will be met
The amount of time provided for teaching the required elements of the curriculum is adequate and is
reviewed by the proprietorial body.
They manage requests to withdraw students from curriculum subjects, where appropriate
The school’s procedures for assessment meet all legal requirements
The proprietorial body is fully involved in decision-making processes that relate to the breadth and
balance of the curriculum
The proprietorial body is advised on whole-school targets in order to make informed decisions
Proper provision is in place for pupils with different abilities and needs, including students with SEN

●

Careers advice and transitional support is offered to all pupils from year 9 and above, in line with
Eligibility determination for the Care Act 2014 (https://www.scie.org.uk)

Other staff
Other staff will ensure that the school curriculum is implemented in accordance with this policy, namely
specialist teachers and heads of subjects.

Organisation and planning
Thematic Approach
Our curriculum approach will be based around students' special interests as much as possible. This is
because a high percentage of our learners are on the autism spectrum and using special interests as a
learning tool is a recognised and successful way of engaging learning. If special interests can be linked to
current topics and/or historical topics, a thematic approach will also be used whereby staff will
collaboratively plan together so the opportunity for cross-curricular learning is available.
Subjects offered will be based on local needs. For example, apart from core subjects, we will choose
subjects and qualifications that suit the majority profile of our current cohort. This will include special
interests, natural abilities and the need for development in certain areas, for example, personal, social and
emotional education.
Our SLT continuously construct a curriculum that is ambitious and designed to give all pupils, particularly
disadvantaged pupils and including pupils with SEND, the knowledge and cultural capital they need to
succeed in life. It is coherently planned and sequenced towards cumulatively sufficient knowledge and skills
for future learning and employment and our Support into Adulthood programmes. Including
School inspection handbook September 2019 No. 190017 50 The curriculum is successfully adapted,
designed or developed to be ambitious and meet the needs of pupils with SEND, developing their
knowledge, skills and abilities to apply what they know and can do with increasing fluency and
independence. [If this is not yet fully the case, it is clear from leaders’ actions that they are in the process of
bringing this about.] Pupils study the full curriculum; it is not narrowed. In primary schools, a broad range of
subjects (exemplified by the national curriculum) is taught in key stage 2 throughout each and all of Years 3
to 6. In secondary schools, the school teaches a broad range of subjects (exemplified by the national
curriculum) throughout Years 7 to 9. [If this is not yet fully the case, it is clear from leaders’ actions that they
are in the process of bringing this about.] The school’s aim is to have the EBacc at the heart of its
curriculum, in line with the DfE’s ambition,79 and good progress has been made towards this ambition.

Implementation
Each subject has been carefully planned with clear end points (intent) and sequenced and logical structures
that enable students to learn in a way that builds upon knowledge and skills at a pace which suits them. As
many of our students have gaps in their learning, we take a very individualised approach to planning and
implementing. Although our schemes of work are created to be taught in a sequence and in year groups,
we do not teach on a one-size-fits-all basis and often differentiated work will need to be planned or
pre-learning via outreach or 1:1 sessions will be given as an intensive measure to help a student catch up
with his or her peer group. students are also able to attend GCSE/homework club after school if they need
additional support. Many of our classes are mixed age groups and student knowledge, skills and abilities
are often irregular. This means each student will be appointed a year group guide which fits their
knowledge, skills and ability; not necessarily age. This will also mean that some students will complete
courses more quickly or more slowly than others.

Visual aids - how students know what they should be learning
Students are taught the curriculum intent when they start a course, throughout a course and when being
assessed. The most effective way that we can show a student what they need to learn and remember, is by
giving them a ‘What I Will be Learning’ folder at the beginning of a course with the course specification
inside it, a diary or important key dates and units of work (including resources) that they will be working
towards. Teachers will ‘spiral’ learning (see below in How to Create Sticky Learning) so that the students
start off with an appropriately gauged set of resources for their ability in the year’s learning and will increase
or decrease accordingly the amount of or difficulty of resources throughout the course. Students will end up
with folders that are differentiated individually but within the class, will be learning the same concepts and
skills simultaneously.

A folder could be created online or as a hard copy. Here are examples of both.

What I Will be Learning Folders

What I will be Learning Online Folders

Students Learning More
How to Create Sticky Learning
By ‘sticky’ learning, we mean learning that sticks in one’s memory, not just for the sake of a test at the end
of a course but for life-long development and self-education. Things like learning the time should be sticky
as a student will need this skill for the rest of their life, not just for the purpose of a test.
We have carefully looked at the subjects within each of our offered courses and highlighted which concepts
and skills should be taught through sticky learning. If we feel that such concept or skill is necessary to
either; an individual’s developmental needs or general developmental needs (like telling the time) than we
will ensure that we use spiral learning - revisiting the concept/skill repeatedly, increasing in detail and depth
each time - throughout as many subjects and activities as possible.
For example, if a student struggled to grasp the concept of telling the time, we would use spiral learning
within a Maths class as per usual, making sure there were opportunities for pre-learning, over-learning and
differentiation. We would also, however, make sure that other teachers were aware that the same student
would need to practice telling the time at lunchtimes, in Cooking classes, within English and so on.
Cross-curricular links are key to making students learn more, remember more and apply more.

Communication Between Subject Teachers
In order to do this successfully, of course, excellent communication between teaching and support staff
(including lunch-time supervisors, admin and volunteers) needs to be regularly implemented. Staff discuss
the need for sticky learning during weekly staff meetings and in 1:1 meetings with leaders who pass onto
other members of staff.
Planning and assessment tools are shared between staff members so that they can access data when they
need to. For example, both Cooking and Maths teachers could show evidence of a student telling the time
independently on the same assessment resource.
Within a child’s ICP, a ‘learning ladder’ infographic is used to visually show a student what the steps are to
their academic and personal development. This is shared with relevant teachers.

Sex and Relationship Education
SRE has been a compulsory subject since 2020. Social Arts for Education teaches this throughout a range
of subjects, including English, Science and PSHE as well as non-curricular classes and activities such as
assemblies, and sexual health and safeguarding workshops.
Our profile of pupil tends to face significant difficulties when it comes to understanding other people and
knowing appropriate behaviours and boundaries within relationships. This means that they are particularly
vulnerable when it comes to sex and relationships.
To combat this, our curriculum is designed to meet pupils’ needs for development in Personal, Social and
Health Education (PSHE) and this area of understanding is always at the forefront of planning. It is easier to
insert opportunities for PSHE development in some subjects than others, but every subject we offer within
our curriculum will encounter room for PSHE at least once a term.
In addition to this, free workshops, such as Sexual Health Workshops and Scamming Workshops are
available to all students every term. These workshops are delivered by outside agencies which are held at
times available for all pupils to access.
This part of the curriculum reflects our Safeguarding and student Protection Policy which defines different
types of abuse and factors that make pupils more vulnerable than others.

Spiritual, moral, social and cultural development
Spiritual practices may include meditation, mindfulness, prayer, the contemplation of sacred texts, ethical
development, and spiritual practice. The value of thoughtfulness, tolerance for breadth and practices and
beliefs, and appreciation for the insights of other religious communities, as well as other sources of
authority within the social science is encouraged. We aim to deliver spiritual development in classes such
as Yoga, Mindfulness and within philosophical discussions and activities in other subjects.
Moral, social and ethical values are taught and developed in every subject and class, as scenarios and
situation unfold. Moral, social and ethical discussions are also planned for by teachers, especially if there is
an issue that needs addressing in a class format. Considering other’s lives, viewpoints and feelings are
encouraged and staff are aware that autism spectrum disorders may hinder students’ abilities to understand
the perspectives of others. WIth this in mind, moral, social and ethical development may be addressed on
an ad-hoc basis, within a lesson or topic as a planned activity or as part of a social skills development
programme, for a small group or individual student, by way of social story or role play therapy (such as
Tabletop Roleplay Gaming Therapy).
Cultural awareness is crucial to reducing ignorance and maintaining a safe and accepting environment for
all. Not only in Social Arts for Education’s learning environment, but also for others that students will meet
at the workplace and so forth. Students will learn that creating a diverse and culture-rich society has plenty
of benefits and is integral for the development of ideas and progression. Cultural development is taught
within many subjects, such as English, Science and Art, and plans are in place to develop non-classroom
based Humanities classes, which will be taught every week which will allow students to interact directly
with the topics and people that they are currently learning about.

British values
The four fundamental British values, as defined by the Department for Education, are as follows:
●
●
●
●

democracy.
the rule of law.
individual liberty.
mutual respect for and tolerance of those with different faiths and beliefs and for those without faith.

We aim to actively promote these values throughout our curriculum in order that our young people leave us
fully prepared for life in modern Britain.
Our Code of Conduct and Behaviour Policy both reflect these core values. By actively promoting these
values, we aim to help our students to become well-rounded members of society who treat all others,
regardless of background, with respect and tolerance. We will celebrate difference, promote diversity, and
encourage an understanding of the difficulties faced by cultures other than our own where such values are
not respected.
In order to enable this, we will ensure all staff receive appropriate training to enable them to support
students’ understanding of these values. We will ensure students have a voice that is listened to and valued
and that a clear, democratic process can be seen within our structure.
We will utilise opportunities such as general elections and World/National Days/Weeks/Months to promote
British values, and teach students to debate and defend different points of view. These days will be visible
to all teachers via the long- and medium-term planning documents, to ensure consistency across the school
and aid in thematic planning. We will encourage our students to become responsible learners, critical
thinkers and to actively participate in their own learning and development.

The promotion of these four fundamental British values will be a thread that runs through every subject
taught at Social Arts for Education.

Careers guidance/transition programmes
Social Arts for Education is committed to providing a planned programme of careers education, information
and impartial guidance for all students on roll in year 9 with an EHCP and years 10 and 11 (without an
EHCP)l. Careers guidance, usually sourced from Greenwich Council, will be tailored for the individual child,
and will form a part of every termly Individual Care Plan (and/or Annual Review after year 9) meeting held
with the student and their family. It will be as impartial as possible, taking into account the possibility that
staff and family may have biases and delivered via our SMSC curriculum, by external visitors/speakers,
organised visits to college open days and careers fairs.

Short, medium and long-term planning expectations
All teaching staff are expected to create and hand in to the Head of Centre medium term plans at the
beginning of every half term. The plans will include the following:
●
●
●
●
●
●
●

The subject and Key Stage
Dates of beginnings of weeks or days taught
General teaching outline for each class
Assessment Objectives
Homework
Differentiation
Assessment opportunities

Teaching staff are also expected to include details (short-term planning) of the sequence of the class at
least 24 hours before the class is taught. These plans, which can take the form of slides for the lesson, will
be uploaded onto the relevant Google Classroom for each subject for staff, students and parents/carers to
see (differentiation and assessment information is not accessible to the public). This in turn, allows
students in need of pre-learning or preparation, the opportunity to see what will happen in class for that half
term (and in detail for that week).
Teaching staff will have half-termly planning sessions with those in the same key stage and the Head of
Centre will scrutinise planning every term using an assessment tool to create uniformity and excellence
within the school’s methods of planning.

The below spreadsheet shows the format in which lesson plans should be written:

What resources are available to support curriculum delivery
There is a large body of resources available to deliver the planned curriculum - for example, route maps
and assessment materials on AQA’s maths pages, and lesson plans and resources available for science.
Teaching staff are expected to familiarise themselves with, and make use of, resources created by the
Awarding Body for the specification they are delivering. Opportunities will be made available for staff to
attend networking and training events run by the Awarding Bodies, at which resources and planning ideas
are often shared. At a centre level, subject teachers will meet on a regular basis, to share resources and
ideas for delivery of the topics on the relevant specifications.
Resources, whether created by staff or taken from the Awarding Body, should be carefully stored after
lessons, in order that they are available for use the next time the topic comes up on the scheme of work.

Inclusion
Teachers set high expectations for all pupils with an equal understanding that pupils’ disabilities have an
impact on ability and understanding; therefore pupils will rarely have typical profiles of learning. They will
use appropriate assessment (including using data from similar special schools and alternative provisions) to
set realistic and comparative targets and plan challenging work for all groups, including:
●
●
●
●
●

More able pupils
Pupils with low prior attainment
Pupils from disadvantaged backgrounds
Pupils with SEN
Pupils with English as an additional language (EAL)
Teachers will plan lessons so that pupils with SEN and/or disabilities can study every subject,
wherever possible, and ensure that there are no barriers to every pupil achieving.

Teachers will also take account of the needs of pupils whose first language is not English. Lessons will be
planned so that teaching opportunities help pupils to develop their English, and to support pupils to take
part in all subjects.

Further information can be found in our statement of equality information and objectives, and in our SEN
policy and information report.

Monitoring arrangements
Social Arts for Education’s proprietorial body practise the following moderation procedures and systems in
order for transparent monitoring and control. The body:
●
●
●
●

Meet once a month (in full) with senior leadership team
Meet once a term (in full) with a parent governor and senior leadership team
Meet once a month (one member of management) with a member/s of the school council
Attend school events, such as The Variety Show and Award Ceremonies

The proprietorial body expect to see copies of the AGM finance reports, curriculum reports and staffing
reports annually. They also see financial forecasts termly, along with the school timetables and premises
layouts.
Each month, they receive updates on safeguarding, health and safety, curriculum and teaching, staff and
students and finances.
The Head of Centre and/or subject specialist monitor the way subjects are taught throughout the school by:
●
●
●
●

Book scrutiny every term
Planning scrutiny every term
Learning walks every week
Weekly 1:1 meetings with all staff

Subject leaders also have responsibility for monitoring the way in which resources are stored and
managed.

Planning
We see planning and assessment as an integral part of teaching and learning, and it is inextricably linked to
our curriculum and students’ development.
Teachers are expected to share long term and medium term plans with the headteacher - based on
schemes of work - before the beginning of each half term (see below). These plans give a wider overview
of what will be taught over the year (or two in some subjects). This will help the headteacher with
budgeting, resource sourcing and booking facilities and specialist staff.

Long term planning spreadsheets

The above plans show how the syllabus is mirrored at KS3 and KS4 levels - this is to enable students who
are progressing faster than their peers to move up a level seamlessly. The syllabus is spiralled - the
intervals at which each cycle occurs depend upon the subject being taught. Maths, for example, spirals
annually, with material taught immediately before the summer holiday refreshed upon return in September.

Sharing Ideas and resources
Teachers are encouraged to plan together, sharing ideas and using tried and tested lessons that have
worked well with our pupil profile. Resources that are made for individuals can often be used or adapted for
others in the future, especially when the resources focus on visual and kinaesthetic learning styles that our
students tend to work well with.

Medium term plans are created to give a more detailed outline of what each class taught will entail. It also
gives our teachers a plan to follow so they can prepare the class with differentiated work, based on the
assessment results of the last cycle of learning (spiralled learning). This can be seen in the individual
learner target cell.

Medium term planning spreadsheets

The top section of each week’s planning document contains space for learning outcomes, resource lists, a
risk assessment, prior knowledge, and any necessary differentiation. The main lesson title, dates and
syllabus units, and the list of students, automatically populate. At the bottom of the document, the teacher
can RAG rate individual students based on the defined learning outcomes, and annotate the plans for
information at a later date.

RAG ratings at the bottom of medium term plans are automaticallyt transferred onto summative
assessment sheets, which show a whole-school, whole-class and whole-learner overview for each half
term. This can be used to predict grades and create targets.

Assessment
Legislation and guidance
Since the removal of National Curriculum levels in 2014, schools have been free to develop their own
approaches to assessment.
This policy refers to the recommendations in the Final Report of the Commission on Assessment without
Levels .
It also refers to statutory reporting requirements set out in the Education (Pupil Information) (England)
Regulations 2005: schedule 1.

Principles of assessment
Our philosophy
Social Arts for Education's approach to assessment is one that provides invaluable information to guide
teaching and development. No assessments should be made without clear understanding of how it will
benefit both teaching staff and students.
Our philosophy is that for each assessment we do, good use will arise from it.
Teachers will understand that quick, specific, goal-oriented and non-evaluative feedback is the most
effective way of giving students the means to move forward in their learning. Teachers are also aware that
students are more likely to feel motivated about developing their knowledge and understanding if they feel
positively about their current learning - i.e. learners will do more to keep attaining at a certain level than to

reach that level. With this in mind, teachers at Social Arts for Education will always gauge learning at the
correct level, making sure students are able to get a grasp of the content and gauging assessments so that
they are achievable for all and not likely to instil a fear of tests into the child. Therefore, assessments
should be as differentiated as much as possible.

Types of assessment
Formative assessment and summative assessment are two overlapping, complementary ways of assessing
pupil progress in schools. While the common goal is to establish the development, strengths and
weaknesses of each student, each assessment type provides different insights and actions for educators.
Formative assessments should be ongoing and valuable to the learner’s development of learning. They can
be spontaneous or planned and are vital to the next step of teaching. Summative assessments show ‘end
results’ and will be scored and compared against national or local comparative data. They are planned and
will involve independent work from the student (although normal way of working may mean support via
scribes, readers etc.) and will normally be under controlled conditions.
We aim to practise and share both types of assessment results with students, parents/carers and invested
bodies (proprietorial body, Local Authorities and schools etc.) with varying frequency, depending on the
situation.
For example,
Formative assessment and its results will be seen in the following ways:
●
●
●
●
●
●
●

‘In the moment’ teacher to student verbal feedback - daily
‘In the moment’ teacher to student online feedback - weekly
Throughout planning, including online plans - daily
Teacher to student catch ups/1:1s - weekly during exam periods
Marking (see Homework and Marking policy) - daily
Peer assessment - weekly
Letters/emails to students/parents/carers - weekly

All forms of formative assessments will be recorded by teachers and used for next stages of planning
(including immediate teaching).
Summative assessments will be seen in the following ways:
●
●
●

Written/on-screen assessments (baseline beginning of term) - half termly
Written/on-screen assessments (end of term) - termly
Written/on-screen assessments (end of course) - dependent on length of course

All forms of summative assessments will be recorded by teachers and shared with students within the first
week of the following term, with parents/carers annually and governance termly. Social Arts for Education
will also adhere to guidelines set by local authorities and commissioning schools, for example, sharing
summative assessment results termly.

Online assessment programmes
Social Arts for Education also use several online diagnostic tools for assessment in order to save teachers
time and effort in creating and preparing written assessments. Mathswatch, for example, is a resource that
we use in order to gain baseline assessments (levels at the beginning of a course/term) and aid in
producing learning plans, based on areas of subjects that students need to focus on to progress. Another
online programme that we use is Nessy Fingers, which assesses students’ typing speeds, accuracy and
screens for dyslexia. This is helpful for accessing support for students with special educational needs
(SEND) as well as gauging the next steps in learning. Other diagnostic resources include; Eedi, Exam Pro
(AQA), All About Maths (AQA), Seneca, Plickers and Kahoot.

Written and On-screen Exams
Traditional exams are also sat by students at the end of each term and ‘exam-style’ questions are given at
least weekly to ensure students are assessed completely independently and under controlled conditions.
This enables students who find it hard to generalise (learn one thing and apply it in another situation)
enough practice to confidently sit exams and assessments.

Creating an exam-friendly environment
As our profile of learner at Social Arts for Education generally becomes anxious during assessment
periods, it is imperative that we do everything possible to ensure students and candidates are prepared and
relaxed for all assessments. Taking the philosophy, for each assessment we do, good use will arise from it,
staff try to help students understand the purpose of assessments and take the fear out of tests by doing the
following:
●
●
●
●
●
●
●
●

Explaining the process of formative assessments, including homework
Using positive reinforcement and reward schemes for completing homework
Explaining why higher figures need summative assessments
Describing procedures, including writing social stories and showing students photos of exam rooms
etc.
Ensuring all students with additional needs have these met during assessment periods
Creating a relaxing and calm environment, in the run-up to and during assessment periods
Allowing students to stagger qualifications, i.e. sitting an exam one year as a ‘test run’ before taking
it again the following year.
Making sure students work in their ‘normal way of working’ so evidence can be collected and held to
ensure adequate access arrangements are able to be put in place

Comparing data and sharing best practice
We recognise that many of the students who fit our typical learner profile do not measure consistently
against those in mainstream settings - they may be unable to access some core subjects due to their
learning disabilities, or they may have missed a significant chunk of their education prior to coming to us, as
a result of mental health problems, for example. We have, therefore, established links with other, similar
independent SEN provisions with a similar learner profile to ours, in order that we can effectively track
progress against that of a similar cohort of students in another provision elsewhere. This will aid us with
standardisation by enabling us to ensure that our students are meeting or exceeding the same targets as
their peers. It will also enable us to share best practice in both assessment and curriculum development, by
working with other people who are experienced in the field of SEN education.

Nationally standardised summative assessment
Our students work towards nationally standardised summative assessments at the end of KS4. These take
the form of GCSEs, BTECs, Functional Skills examinations, and Entry Level Certificates. The types, and
levels, of qualifications taken depend on individual learner need and ability, but will always be geared
towards the entry requirements of whatever job, apprenticeship or course our learners aspire to at the end
of their time at Social Arts for Education. Data from these assessments is collated and held, in order that
we can compare it against similar centres, and use those results as an assessment of our success as an
educational provision.
Nationally standardised summative assessments must be conducted according to the rules set out in the
Joint Council for Qualifications ‘Instructions for Conducting Examinations’ book. Policies laid out in Social
Arts for Education’s Examinations Policy and Non Examination Assessments Policy must be adhered to in
the administration of assessments.

Collecting and using data
Assessment data will be collected on a weekly basis, and collated half-termly, in order that progress and
areas for improvement can be measured and identified. Data will be collected from in-class test papers and
online assessment, and from notes on lesson plans detailing which students met the learning objectives of
each session.
Assessment data will be shared with all teaching staff within Social Arts for Education, and will be collated
into a termly report that will be sent to the parents or carers of each student on roll. Assessment data,
anonymised, will also be shared with other provisions we have partnered with, in order that we can ensure
our students are meeting the correct standards.
Where possible, online assessment tools will be used to collect data in order that the process of collection
does not add significantly to staff workload.

Reporting to parents
Children’s current levels, progress since previous report and expected end of year levels will be
communicated to parents each term, using the KS4 9-1 grading system, along with comments on general
progress, and attendance data. Parents will be invited termly to an Individual Care Plan meeting, at which
their child’s achievements and needs can be discussed.

Inclusion
The principles of this assessment policy apply to all pupils, including those with special educational needs
or disabilities.
Assessment will be used diagnostically to contribute to the early and accurate identification of pupils’
special educational needs and any requirements for support and intervention.
We will use meaningful ways of measuring all aspects of progress, including communication, social skills,
physical development, resilience and independence. We will have the same high expectations of all pupils.
However, this should account for the amount of effort the pupil puts in as well as the outcomes achieved.
For pupils working below the national expected level of attainment, our assessment arrangements will
consider progress relative to pupil starting points, and take this into account alongside the nature of pupils’
learning difficulties.
For more details about support for pupils with SEND (including those with and without EHCPs), EAL or
SEMH please see the SEND Policy.

Training
We will ensure that our teaching staff regularly attend training days held by the awarding bodies whose
qualifications we offer, in order that they continue to have good understanding of assessment and best
assessment practice. We will also consult with other professionals in the sphere of SEN education, to share
ideas and good practice.

Roles and responsibilities
The Proprietorial Body
The Proprietorial Body are responsible for:
●

Being familiar with statutory assessment systems as well as how the school’s own system of non-

●
●

statutory assessment captures the attainment and progress of all pupils
Holding school leaders to account for improving pupil and staff performance by rigorously analysing
assessment data

Head Teacher
The Head Teacher is responsible for:
●
●
●
●
●
●

Ensuring that the policy is adhered to
Monitoring standards in core and foundation subjects
Analysing pupil progress and attainment, including individual pupils and specific groups
Prioritising key actions to address underachievement
Reporting to proprietorial body on all key aspects of pupil progress and attainment, including current
standards and trends over previous years

Teachers
Teachers are responsible for following the assessment procedures outlined in this policy. All teaching staff
are expected to read and follow this policy.
The Head of Centre will monitor the effectiveness of assessment practices across the school, through:
moderation, lesson observations, book scrutinies, pupil progress meetings and learning walks.
This area of the Curriculum and Assessment policy is linked to the following policies:

●
●
●
●
●

Examination contingency plan
Exam Policy
Policy for Onscreen Tests
SEND policy
Data Protection Policy

This policy will next be fully reviewed annually and amended prior to this if required.

